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boy who carried out what amounted to a careful piece of
research in order to make a map of Robinson Crusoe's island.1
Text-books We now seem confronted by two opposed plans
for working out a curriculum. The traditional
plan is that of systematically teaching a number of subjects,
usually on the basis of adopted text-books, which may be
anything from an infants' reading primer to a literary classic,
or an advanced scientific treatise. The other plan, which we
have just exemplified, works, not by subjects, which are by
their very nature abstractions from real life, but by concrete
topics drawn from real life, and the text-books, so far as they
are used at all, would be used when needed, just as a carpenter
uses his tools. The point under discussion may be brought out
by a brief reference to text-books. On the whole they are
among the dullest of books, not excepting guide-books and
railway time-tables, though they resemble the latter in suddenly
acquiring an interest when a living situation arises. But dull-
ness is not their only vice. Why is the complaint made, and
justly made, that we offer children—Algebra, from which
nothing follows, Geometry, from which nothing follows,
Science, from which nothing follows, History, from which
nothing follows,2 and so on? The answer is plain to be seen
in the orthodox text-book of any of these subjects, which con-
sists of a closed system of ideas, existing snug in its own skin,
unconnected with other systems because unconnected with
living situations. Some years ago, for example, the proposal
was made, and acted upon, that"graphs" should be introduced
into the curriculum—an excellent suggestion, because the
underlying idea is of very wide applicability. What actually
happened was that a chapter on graphs duly appeared in the
text-book of algebra, and there the graph lay as dead as
 *	See G. Thomson, A Modern Philosophy of Education, pp. 88-97, for
tills and other excellent instances.
 *	A. N. Whitehead, The Aims of Education, p. 10.

